The performance of 566 elementary students enrolled in grades 176 from Minnesota, Pennsylvania, and Washington, on direct measures of reading, spelling, and written expression was analyzed to determine the rate of students who would be eligible for special education services by each of four discrepancy criteria. Measures were individually administered by a trained examiner. Testing lasted approximately \25 minutes. Stimulus materials were presented in the following order for each student: (1) three isolated word lists, (2) three oral passages, (3) two dictated spelling lists, and (4) two story starters. Results indicated that while a 2.0 to 3.0 times discrepancy from peers was an appropriate level for determining low performance students in grades 3-6, even a stringent 3.0 times discrepancy would identify too many students in grades 1 and 2. The development of a task with a greater number of simple items is suggested as an alternate solution for identifying an appropriate criterion for students in grades 1 and 2. (Author/PN) *********************************************************************** Reproductions supplied by EDRS are the best that can be made from the original document. ***********************************1*********************************** 
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while a 2.0 to 3.0 times di'screpancy from peers was an appropriate level for determining low performance students in grades 3-6, even a stringent 3.0 times discrepancy would identify too many students in grades 1 and 2. Alternative solutions are ,2xplored for identifying an appropriate criterion for students in grades 1 and 2. Problems related to traditional models of assessment in special and remedial education recently have been given increased attention (Salvia & Ysseldyke, 1981; .
However, viable measurement alternatives to the traditional models do exist (Lovitt, 1967 (Deno &'Mirkin, 1977) .
The movement toward measurement of functional academic behaviors appears to be gaining acceptance.
Mercer, Forgnone, and Wolkinq (1976) (Deno, Marston, & Tinda), 1982) .
Further research is needed in the area of direct measurement and eligibility.
Based on the performance of ovu 500 elementary students, Deno, Marston, Mirkin, Lowry, Sindelar, and Jenkins (1982) In an effort to provide decision makers with information on how students perform on the'standard tasks of reading' (Deno, Mirkin, & Chiang, in press), spelling (Deno, Lowry, Mirkin, & Kuehnle, 1980) , and written expression theno, Marston, & Mirkin, 1982) , these meas6res
were administered to a large s,ample of plementary students from three states: Minnesota; Pennsylvania"; and Washington.
Standard Tasks
Reading.
Reading materials developed by Deno et al. (in press) were used to collect information on the typical reading performance of in the formative,evaluation of writen expression was adopted for thit 'study.
Each student was presented two Story Starters and given three minutes for each to write a,composition. (Tables 1 and 2 ); (b) reading -passages (Tables 3 and 11 ;, (t) (Tables 7 and 8) ; (e) written expression -words writtert (Tables 9 and  * 10); (0 written expression -letter sequences (Tables 11 and 12 ); (q) written expression -words spejled.corrtct (Table 13 and 14) .
Insert Tables 1-14 However, the percentages were, considerably greater for grade 1' than grade 2. The lowest percentage of.students classified in these grades was 10.5% -for the number of..correct letter sequences spelled by second graders in the fall (see. The use of a more stringent criterion (3.0 times discrepant) for students in grades 1 and 2 resulted in a reduction in classification of only 5%-15%, rleaving the absolute levels still quite high.
The pe'rcentages)of students classified in grades 1 and 2 were highest on the word list reading task (see Tables 1 and 2 ) and lowest on the.
written expession task (see Tables 9-13 ).
Finally, there appeared to be an effect due to the time of the assessment on 'the percent of grade 1 and.2 students classified. _A greater per,:entage of students were classified in the fall than in the spring.
The difference ranged frdfil 0.1 (2.0 times discrepant on total words.written -grade 2; see Tables 9 and 10 ) to over 20% (1.5, 2.0, 2.5, and 3.0 times discrepant on words spelled correctly -grade 1;
see Tables 5 and 6 ). In general, changes were considerably less for second graders.
On most measures, the percentage of students classified using the various criteria was lower for students in grades 3-6 than for stUdents in grades 1 and 2. In general, a successively smaller percentage of students were classified at each increasing grade level.
This difference, however;_was greater for a 2.0 times discrepancy and considerably less when the discrepancy was 3.0 times. There were also differences between the various academic tasks in the percentages of students classified. The percentages were the highest in reaaing and spelling and lowest in written expression. Using a 2.0 times discrepancy, approximately 5%-15% of the students were classified in .8
these two areas, in contrast to 3%-8% in written expression.
For students in grades 3-6, differences again were found between * fall and spring testings, with fewer students classified in the spring.
However, the differences were conssiderably less than those found for students in grades 1 and 2. The changes from fall lo spring ...)Ne also less for more stringent discrepancy criteriP (i.e., 3.0 times).
It
The average percentages of students classified according to each disc(gpancy criterion across all seven measures are presented in Table   . 15.
This table again shows the general decreas-in classffication
percentages with increasing grade. For grades 3-6,-the average number of students derl'ared igible with the' 2.0 discreeancy was 7.4%; ii was,4.9% for the 23 discrepancy and 4.4% for the 3.0 discrep&icy.
The averege percentage of stUdents identified in grades 1 and 2 for all aiscrepancy criteria was always greater than 12%.
Insert Table 15 letter sequences-and a 3.9-discrepancy for words spelled correct are necessary to reach the current identification level.
Given the similarity of percentages across the academic areas, it appears that one criterion could be used for all three academic areas.
If 'a 3.0 times discrepancy criterion was used, the percentage'of low functiorting students would range 1% to 9%.
This i'eve'l certainly in,keeping with current practice.
%
The percentages of students in grades Land ? wer,' quite high for all levels of discrepancy. Even with a 3.0 times discrepancy, far too many students would be identified than is either logical or practical. 
